
Supporting Students’ Social, Emotional, Behavioral, and 
Academic Well-Being and Success:

Strategies for Educators and 
School-Based Staff

This fact sheet is one of four developed by a collaboration of U.S. Department of Education, Office of 
Elementary and Secondary Education, Office of Safe and Supportive Schools technical assistance 
centers to enhance state and district implementation of the Guiding Principles for Creating Safe, 
Inclusive, Supportive, and Fair School Climates to ensure that all students have the opportunity to learn  
in environments that are safe, inclusive, supportive, and fair. Please view the supporting fact sheets here: 
https://t4pacenter.ed.gov/SupportiveSchools.

Framing the Topic and Needs
Educators and other school-based staff are critical 
to provide an important foundation of social, 
emotional, behavioral, and academic support 
for all students. Without that support, students 
may experience more challenges, higher rates of 
discipline, and increased mental health concerns. 
Further, national data suggest that students of color 
and students with disabilities—particularly Black 
male students with disabilities—are the least likely 
to receive effective social, emotional, behavioral, 
and academic support and are the most likely to 
experience out-of-school suspensions, expulsions, 

and other exclusionary disciplinary actions, which 
impacts their access to instruction and learning.1 
Ensuring that all students have equitable access 
to high-quality social, emotional, behavioral, and 
academic support makes an important contribution 
to students’ well-being and success.  

To maximize each student’s success, educators 
and other school-based staff should implement 
evidence-based practices within a multi-tiered 
system of supports (MTSS) framework. Specifically, 
as a part of universal (Tier 1) support, educators 
implement and differentiate key proactive practices 
to provide robust universal prevention.2 For students 

https://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf
https://www2.ed.gov/policy/gen/guid/school-discipline/guiding-principles.pdf
https://t4pacenter.ed.gov/SupportiveSchools
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whose needs persist, educators further target (Tier 
2) or intensify (Tier 3) support within a prevention 
framework. This fact sheet describes positive 
and proactive approaches to help adults support 
and respond to students’ social, emotional, and 
behavioral needs in classrooms or other instructional 
settings. These approaches include practices 
designed to reduce the need for exclusionary 
discipline.

Strategies or Practices to  
Address Needs
A full continuum of schoolwide and classroom 
support is critical to (a) support students’ social, 
emotional, behavioral, and academic well-being3 
and (b) reduce the overuse and disproportionate 
use of exclusionary discipline. While developing the 
full continuum, educators and school-based staff 
should prioritize a few key evidence-based practices 
to make immediate and impactful changes in their 
classrooms or other instructional settings.

Strategy #1: Prioritize Connection

Educators should work to create a welcoming 
schoolwide and classroom environment where 
all students and families4 feel that they belong. 
To achieve this, educators can learn about 
students, their families, and their communities 
to facilitate connection, and educators can take 
every opportunity to connect with other educators, 
students, and families. One simple strategy for 
educators to implement is to greet students as 
they enter the space. A positive greeting includes 
welcoming each student by name, briefly interacting, 
and providing a quick reminder about shared 
classroom norms, thereby setting students up for 
success and creating opportunities for consistent 
interaction and relationship building.

Strategy #2: Engage Students in  
Relevant Instruction 

Educators incorporate students’ interests and 
experiences into instruction, prioritize explicit 
and engaging lessons, and use data to guide 
instruction. To effectively engage students, 
educators can provide students with frequent, high-
quality opportunities to engage during universally 
designed and culturally and linguistically relevant 
and responsive instruction. Educators may also 
incorporate a few strategies to increase students’ 
opportunities to engage (e.g., response cards, wipe-
off boards, online applications that track and graph 
student responses) throughout the week. Educators 
can also ensure that opportunities to engage are 
inclusive, and all students have the skills, support, 
technology, and accommodations necessary to 
meaningfully engage—including students with 
diverse abilities, language backgrounds, and 
communication needs.5

Strategy #3: Provide Positive and 
Supportive Feedback

To support students’ social, emotional, behavioral, 
and academic well-being, educators provide 
specific positive feedback, or praise, to 
acknowledge students’ effective use of learned skills 
(e.g., correctly applying a math strategy, displaying 

https://ies.ed.gov/ncee/edlabs/regions/northwest/pdf/social-emotional-learning.pdf
https://www.pbis.org/resource/positive-greetings-at-the-door
https://highleveragepractices.org/hlp-16-use-explicit-instruction
https://www.pbis.org/resource/examples-of-engaging-instruction-to-increase-equity-in-education
https://ies.ed.gov/ncee/edlabs/regions/midatlantic/pdf/Data_Use_Infographic.pdf
https://highleveragepractices.org/hlp-18-use-strategies-promote-active-student-engagement
https://udlguidelines.cast.org/
https://udlguidelines.cast.org/
https://highleveragepractices.org/hlps-8-and-22-provide-positive-and-constructive-feedback-guide-students-learning-and-behavior
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the ability to express and respond to personal and 
group challenges). When students make inevitable 
mistakes (e.g., incorrectly applying a math strategy, 
inappropriately managing stress), educators create 
an opportunity for them to learn and grow by calmly 
and privately providing specific supportive feedback 
that addresses the error and teaches the skills 
needed to be successful in the future. To promote 
desired outcomes, educators may monitor their 
positive-to-corrective ratio (e.g., keep a tally, use  
the Be+ App) and provide more positive than 
corrective feedback. 

Each of these positive and proactive practices can 
(a) improve student outcomes (see Supporting and 
Responding to Students’ Social, Emotional, and 
Behavioral Needs6) as part of universal (Tier 1) 
support, (b) be further targeted (Tier 2) or intensified 
(Tier 3) within an MTSS framework, and (c) be 
combined with other practices to meet the needs 
of all students (see Multi-Tiered System of Supports 
(MTSS) in the Classroom7). 

Systems Considerations
To support students’ needs, reduce the use of 
exclusionary discipline, and enhance implementation 
of key practices, educators can

•	 Learn more about evidence-based practices in 
the classroom (e.g., review resources listed in the 
next section) and prioritize a few (one to three) 
key practices (e.g., connecting, engaging, and 
providing feedback).

•	 Make a plan to enhance implementation  
(e.g., identify supports, remove roadblocks).

•	 Monitor implementation and student benefits and 
use data to adjust implementation.

•	 Ask for help from a colleague, coach, 
administrator, or other professional with additional 
expertise, when needed.

•	 Celebrate successes!

https://highleveragepractices.org/hlps-8-and-22-provide-positive-and-constructive-feedback-guide-students-learning-and-behavior
https://www.pbis.org/announcements/track-positive-reinforcement-with-our-be-app
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
https://www.pbis.org/resource/multi-tiered-system-of-supports-mtss-in-the-classroom
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Resources
These general resources will help in the 
implementation of practices to support and 
respond to students’ social, emotional, and 
behavioral needs and apply the systems 
considerations recommended in this fact sheet.

• Supporting and Responding to Students’
Social, Emotional, and Behavioral Needs —
learn more about evidence-based, positive,
and proactive practices that support and
respond to students’ social, emotional, and
behavioral needs in classrooms and similar
teaching and learning environments.

• Habits of Effective Classroom Practice — learn
more about developing habits of effective
classroom practice and expanding effective
habits in our schools, districts, and states.

• Multi-Tiered System of Supports (MTSS) in the
Classroom — find guidance on implementing
positive behavioral interventions and supports
(PBIS) in the classroom across the continuum
of student needs.

• Creating a Safe and Respectful Environment
in Our Nation’s Classrooms — find more
information on intervening in bullying behavior
and creating a positive classroom climate.

• Improving Students’ Relationships With
Teachers to Provide Essential Supports for
Learning — learn more about how positive
relationships can help students develop
socially and academically.

• Fostering School Connectedness: Improving
Student Health and Academic Achievement
— find strategies that can help foster
school connectedness.
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For more information:

https://bestpracticesclearinghouse.ed.gov
https://safesupportivelearning.ed.gov https://oese.ed.gov/student-

engagement-and-attendance-technical-
assistance-sea-center/

https://www.pbis.org/

https://rems.ed.gov

https://t4pacenter.ed.gov

https://selcenter.wested.org

This document contains resources provided for the user’s convenience. The inclusion of these materials is not intended to 
reflect their importance, nor is it intended to endorse any views expressed, or products or services offered. These materials 
may contain the views and recommendations of various subject-matter experts as well as hypertext links, contact addresses 
and websites to information created and maintained by other public and private organizations. The opinions expressed in any 
of these materials do not necessarily reflect the positions or policies of the U.S. Department of Education (Department). The 
Department does not control or guarantee the accuracy, relevance, timeliness, or completeness of any outside information 
included in these materials. Inclusion of this information does not constitute an endorsement by the Department or the Federal 
government, nor a preference/support for these examples as compared with others that might be available and be presented.

Suggested Citation: Office of  Safe and Supportive Schools Technical Assistance Center Collaborative. (2023). Supporting 
students’ social, emotional, behavioral, and academic well-being and success: Strategies for educators and school-based 
staff  [Fact sheet]. https://t4pacenter.ed.gov/SupportiveSchools.

https://www.pbis.org/
https://rems.ed.gov
https://t4pacenter.ed.gov
https://bestpracticesclearinghouse.ed.gov
https://selcenter.wested.org
https://oese.ed.gov/student-engagement-and-attendance-technical-assistance-sea-center/
https://oese.ed.gov/student-engagement-and-attendance-technical-assistance-sea-center/
https://oese.ed.gov/student-engagement-and-attendance-technical-assistance-sea-center/
https://safesupportivelearning.ed.gov
https://t4pacenter.ed.gov/SupportiveSchools
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